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Abstract: The purpose of this research 1s to explain social competence through life skalls of boarding school
students. The research method is a correlation method. Statistical population consists of all boarding school
students in educational 94-93 Esfaraien City governed by random sampling, 100 samples were selected.
Gathering data was done using two questionnaires life skills and social competence scale. For the sake of data
analysis, descriptive statistics, Pearson’s correlation and regression analysis are used. The results show that
there 1s a positive correlation between life skills and social competence. The regression results show that life
skills are a predictor of social competence. As a result, the use of life skills traiming leads to better processing
skill, cogmitive, behavioral, emotional and motivation skills. Consequently an improvement in the skill levels of
the students 15 expected. Social competence plays an important role in the social function and academic success
of students and also in the prevention or mhibition of others’ negative reactions.
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INTRODUCTION

Life skills are a complex of psychological abilities that
provide the basis of positive adaptation and make the
mdividuals accept their social responsibilities, so that
they react to daily problems and expectations i an
effective way without harming the self or the others. Life
skills consist of a group of social psychological skills that
help people in therr mdividual decisions, effective verbal
communication and self-management that helps them
lead a healthy life. In other words, life skills are abilities
that individuals learn so that they use them in leading a
successful, efficient and satisfying life (Boyd ef af., 1992).

Social competence 1s the individual’s ability to have
personal independence and perform social responsibility.
Felner believe that social competence has four elements.
Cogmtive skills that include mformation treasury,
mformation acquiring and processing skills, efficient
and nefficient beliefs and reasomng styles. Behavioral
skalls 1s another key element of social competence. When
an individual choose a behavior to achieve a certain
goal, the behavior should be at available. Negotiation,
participation, expressing the self, colloqual skills for
starting and contimung social interactions and skills that
deal with learning to be friendly with others are among
the key elements of behavioral skills. Emotional and
sentimental skills are also necessary in order to make
positive relations with others to make and spread trust
and also supportive mutual relations to recogmze and

respond to the emotional signs 1n social interactions or to
control stress. Motivational skills include the valuable
structure of the individual, moral grow level, sense of
effectiveness, mdividual control and finally the sense of
self-efficiency.

MATERIALS AND METHODS

A grow m life skills through leaming
could be considered as a basis for preventing the
social-psychological problems of the students (Bowed,
1992). World health organization defines life skills as a
group of interpersonal social and psychological skills
that help the mdividuals to make conscious decisions
have efficient communicative, cognitive and emotional
relations and lead a healthy and productive life. Scalli and
Hopsen and Momem think that during this process the
individual takes responsibility for lumself and his life.
They believe that the process of self-strengthening is
a dynamic and growing process of becommg. To
self-strengthen, one needs knowledge, certamn goals,
values and information. Teaching life skills leads to the
students’ sense of competence and their cognitive and
emotional improvement.

Cromin (1996)’s study shows that teaching life
skills to the homeless people suffering mental
disorders caused the self-treatment skill, watching home,
financial management, social participation and adequate
nourishment to wmprove. These improvements could be
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explained as the fact that learning and employing new
skills make individuals strong and efficient in life. The
school of teaching life skills is a response to the needs of
the people of society in the process of growing, so that
they learmn the basic tasks of life (Zimmerman, 2000).
This movement focuses on the social-psychological,
sexual, professional, cognitive, moral and emotional
improvements. Teaching life skills also emphasizes
individuals’ goals in life (Ginter, 1999). Tt also affects the
judgment, social efficiency, thoughts and behavior.
Studying (Ginter, 1999)’s teaching life skills four areas
are recognized; communicative and interpersonal skill;
problem-solving and decision-making skills, physical
readiness and mental support. Recognizing the goals
of life skills. Teaching life skills is an expression used
for different interventions like expressing the self]
managing stress, managing emotions, problem-solving
skill, self-consciousness, self-treatment, time management,
behavior management, critical skill, etc., selecting these
interventions according to the approach and researches
related to the human’s improvement theories these skills
are categorized as social, cognitive and emotional. The
effects of teaching each category’s related skills on each
factor of mental health are studied in different forms. This
research makes an effort to study the effects of teaching
social skills (one category out of the four categories
of life skills) in the form of a theoretical model
(Felener’s four-dimensional social competence model) on
the students’ social competence as an integral part of
their mental health.

Behavioral skills as the second main category of
social competence, states that when an individual selects
a behavior to achieve a certain goal it should be available,
however, efficient behavioral skills are not limited and
there are several spectra of behaviors that provide a
systematic framework. Negotiation, expressing the self or
having a courageous perspective, gaining support and
information, colloquial skills, beginning and continuing
social interactions, knowledge acquirement skills and
affectionate behavior toward others are among the main
elements of behavioral skills. Emotional capacity to make
fixed relationships with others, making and spreading
trust and supportive mutual relationships, appropriate
recognition of and response to emotional signs in social
interactions or stress management are considered to be
the main elements of motivational skills. Motivational
skills, regarded as the fourth aspect of social competence,
include the individual’s structure of wvalues, moral
improvement level, sense of effectiveness, individual
control and finally, self-efficiency.

Haqigi and Colleagues indicated that teaching life
skills to the group of female students under study,
compared to the other group, led to an increase in their
mental health and also their self-respect. Shohadaei did a
research on the students with mathematical disorders in
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order to study the effect of teaching life skills on social
competence and observed that teaching life skills improve
the social competence of students with mathematical
disorders in a significant way. These results have great
implications for teaching these students and providing
them with consulting services as stages in their treatment.
The results of Beck et al. (2009)’s research on the needs
of athletes based on the life skills, showed that individual
skills such as social skills, respect, leadership, familial
interactions and also personal skills and relations like
self-organizing, discipline, self-confidence, determining
the goal, managing the results of the functions, and
motivation are among the main life skills they need. A
research done by Clingman on the effect of teachung life
skills on preventing drug abuse showed that they
have a positive effect on decreasing drugs and alcohol
abuse in students. Tn a research done by Agaliotis and
Kalyva (2008) on the communicational skills needed for
postgraduate students, the results were that these skills
greatly increase self-confidence, relationships with others
and also their flexibility. Furthermore, in a research done
by Weist (2001) he got to the conclusion that the life
skills approach increases self-respect, the power of
decision-making and a resistance to drug abuse on the
insistence of friends which is an effective program that
leads to healthy kids and teenagers. Therefore, according
to the above mentioned studies and the fact that kids and
teenagers are exposed to dangers of different kind and are
also equipped with decision-making skills and self-control
approaches to decrease stress in early adolescence, the
principal solution to decrease mental health problems in
kids and teenagers is to prepare them for using these
kinds of skills and abilities to deal with the problems of
their age. Using these skills, the competence and
efficiency of the kids and teenagers are increased and
comsequently, their mental health 15 guaranteed. Different
researches indicate that this fact could be achieved
through teaching mental skills.

Methodology: The method of this research is a
correlational one. The statistical population of this
research consists of the dormitory students of 1st and
2nd grade high school in Esfaraien city during the 93-94
educational year. The sample is randomly selected from
the statistical population. The final sample includes 100
students of 1st and 2nd grade high school that are half
male and half female. In order to choose the sample, after
gaining the trust of the bureau of education of the city,
the list of high schools was achieved and by
receiving the list of the students from the high schools
the questionnaires were distributed by the researcher.

Research tools
Felener’s social competence scale: Felener’s social
competence questionnaire is  based on Felener’s
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theory that consists of 47 elements and measures four
dimensions of emotional competence, behavioral skills,
motivational factors and cognitive skills. The reliability
of the content of the test 1s confirmed by experts in
psychology and psychometrics. The internal similarity
of the elements of the test 13 088 according to
Cranbach’s alpha coefficient and the coefficient of
reevaluation credibility is measured to be 0.89.

Life skills questionnaire: Life skills questionnaire
includes 144 questions and 19 sub-scales. These
sub-scales are:

*  Self-consciousness

+  Possessing skills in life

»  Skills related to human relationships

¢ Interpersonal relationships

*  Decision-making

¢ Mental health

*  Physical health

¢ Problem-solving skills

+  Contribution and cooperation skills

¢ Creativity

*  Critical view

+  Showing personal responsibilities

*  Percewving and improving the principles of freedom,
justice and equality

*  Cooperation in tasks that improve the interests

¢ Showing social behaviors

*  Becoming a global citizen

¢  Professional skills

¢ Skills related to obeying and applying security rules

»  Skills related to the usage of information technology

In order to test the rehability of the questionnaire, 10
experts in educational programming approved the external
reliability (the reliability of the form) and mnternal rehiability
(the reliability of the content), after the questions were
written.

In order to evaluate the credibility of the
questionnaire, after a primary execution on 30 people of
the sample and by using Cronbach’s alpha methods,
the coefficient 0.97 was measured as the credibility
coefficient. Furthermore, this questionnaire is studied
by Babadi in 1381 and a Cronbach’s alpha coefficient of
0.93 1s reported. These coefficients indicate that the
questionnaire possesses desirable psychometric features.

RESULTS

In Table 1, the descriptive findings like the mean and
standard deviation of both male and female students
groups 1n the research’s variables are shown

Table 1: The mean and standard devation of the scores of male and fernale
students in the research’s variables

Mean SD
Variables Male Female Male Female
Social competence 1014 19/85 404 8/77
Cognitive skills 11/85 17/90 10/20 3/10
Mativational factors 27/80 2423 6/81 6145
Behavioral skills 122/74 160/89 25/33 18/93
Life skills 85/03 123732 2214 17/34

Table 2: Theresults of correlation between life skills and social competence

sub-scales
Emotional Cognitive Motivational Behavioral Rocial
Life skills competence  skill factor skill competence
R 0/55 0/39 -0/24 /65 0/65
Sig. 0/01 0/01 0/05 /01 0/01

Table 3: The results of simultanecus regression analysis of social
competence based on predictor variables
Total Mean of

Model squares  df  squares F-value R R® R?*Adj. Sig
Regression 11/35775 2 55/17887 40/53 O/66 043 0442 0/01
Remains 14/45893 104 28/441

Total 26/81668 106

Table 4: The results of regression anatysis and predictor coefficients of social
competence based on predictor variables

Model B Beta SE t-values Sig.
Trivariable coefficient 9/97 10/61 - /94 0/35
Social competence 0/46 0/05 0/65 8/83 0/01
Social acceptance 0/08 009 0/06 (/8% 0/37

The results of Pearson’s correlation test in Table 2
shows that life skills have a positive and significant
relationship with social competence sub-scales (emotional
competence, cognitive skill and behavioral skill) in p<0.01
level and a negative and significant relationship with
motivational factors.

The results of regression analysis of life skills
predicting  the
competence n Table 3 shows that the general regression
model 18 sigmficant and life skills sub-scales with a
signification coefficient of R* = 0.43 can predict social
competence. Furthermore to predict the
variable (social competence) the predictor sub-scales were

sub-scales for variable of social

criterion

simultaneously mserted into the regression equation that
according to Table 4, life skills variable with a Beta
coefficient of 0.65 could predict the criterion variable.

DISCUSSION

According to the findings of the research, the main
hypothesis of the research that 1s the fact that there 1s a
significant relationship between life skills and social
competence is confirmed. The value of Pearson’s
correlation coefficient that 1s 0.65, shows that there is a
significant relationship between the two variables. Since,
the value 1s positive it can be said that the correlation
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between the two is a positive one. The results of this
research corresponds to Samari, Ali Akbar and Ahmad
TLaali Fazs® research in which during eight sessions in a
month they found out that teaching life skills improve
social competence and its elements in students with
mathematical disorders. The results of this research des
not comrespond to Adabi’s research m which the
results of the analysis of multi-variables variance
showed that teaching life skills has a significant effect on
hearing-impaired students” social competence. Moreover,
teaching life skills could mmprove the social competence
of hearing-impaired students. Therefore, planning for
teaching life skills to hearing-impaired students 1s of grave
umportance. The results of a research done by Beck ef al.
(2009) on the life skills needed for athletes, showed that
individual skills such as social skills, respect, leadership,
familial interactions and relations and also personal
skalls like self-organizing, discipline, self-confidence,
determimng the goal, managing the results and motivation
are among the most important life skills they need. A
research done by Clingman on the effect of teaching
life skills on preventing drug abuse showed that they
have a positive effect on decreasing drugs and alcohol
abuse in students. In a research done by Agaliotis and
Kalyva (2008) on the communicational skills needed for
postgraduate students, the results were that these skills
greatly increase self-confidence, relationships with others
and also flexibility. Furthermore, mn a research done by
Weist (2001) he got to the conclusion that the life
skalls approach increases self-respect, the power of
decision-making and a resistance to drug abuse on the
insistence of friends which is an effective program that
leads to healthy kids and teenagers. Thus, according to
the above mentioned things and the fact that kids and
teenagers are not only prone to different dangers but are
also equipped with self-controlling and decision-making
skills in early adolescence in order to reduce stress it in
turn mdicates high social competence.

According to Table 3 and 4, the sub-scales of life
skalls can predict social competence. Furthermore, the
sub-scales of life skills have a relationship with social
competence. The results of the research done by Momemni
show that teaching lLife slalls
interpersonal relations, confronting

(self-consciousness,
emotions and
decision-making) caused an improvement in social
competence with
mathematical disorders. Moereover, the researches done
by Argile indicate that social competence and also
possessing life skills the

individuals to be able to make desirable relations in social

and its element in students

abilities and cause
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interactions. A research done by Monajemzadeh show
that there 13 a sigmficant relationship between family
functions and social competence. There is also a
significant relationship between sentimental cooperation
in a family and social competence. A research done by
Pezeshk indicates that showing pedagogical films that are
about optimism results in an increase in the mean of
scores related to cognitive skills (information treasury,
information acquiring and processing skills, efficient and
inefficient beliefs and reasoning styles) and behavioral
skills. Teaching optimism, using social competence
factors, influences different aspects of their lives and also
improves their interpersonal and social relations.

CONCLUSION

The current research is done based on the
importance of the effects of teaching life skills on social
competence and its different aspects with an eye on
strengthening students by teaching them the life skills.
Life skills make the individuals able to change their
knowledge, perspective and internal values to objective
and real abilities, so that they could use them to handle
their powers more efficiently and lead a more positive and
happier life. Life skills are abilities that cause the
individual to have healthy motivation and behavior and
also to provide the conditions of doing them. Learning
and using these life skills, not only affect the
individual’s perception of his competence but also others’
understanding of lum/her. Life skills affect the individual’s
understanding of his competence his self-confidence and
also his self-respect that consequently lead to mental
health. The program for teaching life skills is an
educational program that is applicable to every organized
group work and mmproves practical skills necessary for
daily life. Therefore, it is necessary that the group
members take an active part in learning these skills, since
the life skills method 1s an experimental one in which one
learns not only through his/her activities but also by
observing other participants and their feedbacks. As a
result, the content of life skills, instead of being a
teacher-based kind of learning 1s a practical-experimental
one whose basic mechamsm is changing individuals’
behavior in a way that these learnings could also be
transferred to a situation outside the group. In fact, the
effectiveness of life skills method is due to its emphasis
on objective aspects like mvolvement and active
participation of the individuals, observable activities and
objective performance of the beliefs. Evidences show that
these programs have desirable results and outcomes in
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increasing educational efficiency and reducing dangerous
behaviors in students. Therefore, the role and importance
of life skills program is undemable according to its
progressive aims in different aspects of the life of
teenagers and young.

Finally, based on the results of this study it is
concluded that firstly, students need situational signs,
understanding the goals and mvolvement m social
interactions. The students can combine new skills with
the previous ones, after learning the new skills and get to
higher levels of cognitive, behavioral, emotional and
motivational skills. Secondly, applying the teaching of life
skills results in a better processing of cognitive skills,
behavioral skills, social competence and motivational
factors and consequently there would be an improvement
in the levels of these skills in the students.

competence 1s important m social efficiency and

Social

educational success of the students and also plays an
umportant role m preventing others” negative reactions.
Furthermore, social behaviors and educational behaviors
are interdependent in a way that improving educational
activities without mmproving those social behaviors that
make them possible is a difficult task.
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