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Abstract: This descriptive study explores the English language lecturers’ readiness and training needs towards
the teaching of English for Specific Purposes (ESP) courses in Malaysian Premier Polytechnics. Data were
collected from 62 lecturers through questionnaires which were then analysed to obtain the value of frequency
and percentage score. Semi-structured interviews were conducted with six lecturers for cross-validation
purposes and the data were qualitatively analysed with initial descriptive codes assigned to the lecturers’
responses. This study reveals that the lecturers are still unprepared to teach ESP courses and need training to
teach these them. Tt aims to provide English language lecturers with the information they need for self-reflection
and to equip themselves with skills required for the teaching of ESP. At the same time, it 1s hoped that the study
would highlight the immediate need for professional development and in-service traming needs to the relevant
authorities in order to enhance the readiness and skills of these lecturers to teach ESP.
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INTRODUCTION

ESP teaching 1s an approach in ELT that focuses
on meeting student’s needs. The purpose of teaching
English for Specific Purposes (ESP) is to develop
student’s professional communication skills related to
their field of specialisation. Tn line with the call for English
in educational, vocational and occupational fields, many
higher learming mstitutions have started offering ESP
courses to cater for the English language requirements of
students from various fields.

Tn this context, the Malaysian Polytechnic Curriculum
Development Centre has designed a total of six ESP
courses, namely, English for engineering and technology,
English  for design, Englsh for Information
Commumnication Technology (ICT), English for tourism
and hospitality, English for digital forensics and English
for business to meet student’s future career needs. These
ESP courses are being offered to students pursuing their
degree programmes at three Malaysian premier
polytechnics beginmng September 2013 and the aim 1s to
produce proficient students who are employable upon
graduation. The inclusion of ESP courses in degree
programmes is timely as ESP courses are designed to cater
for specific content knowledge within a professional
context. Consequently, since ESP is an approach to
teaching and due to its specific purposes, ESP requires a
teacher with special competency. Thus, teachers of
General English qualifications may not have the necessary
skills to teach ESP due to its special characteristics.

English language lecturers at Malaysian polytechnics
are responsible to prepare students from various fields
such as: Engineering, Business, Art and Design, Hotel
and Catering and ICT to fill the national workforce.
However, these lecturers’ are graduates of Teaching
English as a Second Language (TESL) programmes and
are qualified to teach linguistic knowledge rather than
students’ content specific knowledge. They smmply
acquire English language teaching qualifications and most
of them have not received any traimng which has been
systematically designed to equip them for the various
roles of an ESP teacher (Fig. 1).

A study on the hngwstic needs of engimeering
students from a Malaysian polytechnic which was carried
out by Senmugam (2013) found that a wide majority of
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Fig. 1: Percentage of ESP trained lecturers (lectures
trained for ESP teaching)
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students (87.5%) agreed that English language lecturers
teaching engineering students should have a special set
of competencies/skills that could cater, specifically for
their needs as engineering students. This finding was
similar to those by Venkatraman and Prema (2007) who
found that 98.9% of the students in their study agreed
that English teachers in engineering colleges need a
specific set of competencies, other than those of General
English teachers. Thus, there is a need to identify the
readiness and training needs of English language
lecturers in Malaysian premier polytechnics in the aspects
of ESP teaching to ensure that the teaching of ESP
courses could be carried out effectively.

Review of related literature: A review of related literature
shows that the area of ESP has a lot of scope for
development. Most research done so far focused on the
ESP students” and lecturers” needs (Bojovie, 2006;
Venkatraman and Prema, 2007; Chostelidou et ., 2009)
attitudes (Tsao ef al., 2008), strategies (Wu and Badger,
2009; Tavakoli et al., 2013) and problems (Savas, 2009;
Abdulaziz et al., 2012; Saliu, 2013) in the teaching and
learning of ESP but very few research 1s conducted in
exploring the readiness of lecturers to teach ESP
(Majid and Alyub, 2011), specifically in the context of
Malaysia.

An ESP teacher requires special skills because of the
nature of ESP which is different from General English.
Consequently, Lowe (2010) bhsts six ESP teacher
knowledge categories:

*  Subject content

+  Subjectreasoning

+  Subject relationship to other subjects

¢ Language of all kinds (from phonemics to discourse)
*+  Language skills

+  Teaching skills and knowledge

Dudley-Evans and St John (1998) prefer the term ESP
practitioner as they believe that ESP teacher’s worl is
beyond classroom teaching. They distinguish five key
roles of ESP practitioner:

¢+ Teacher

¢ Course designer and materials provider
s+ Collaborator

+  Researcher

+  Evaluator

In order for the ESP practitioners to play their roles
effectively they require specific skills in order to be
effective and successful in their profession. For example,
as an HESP teacher they need to generate real and
authentic communication on the basis of students’

knowledge. As a course designer and materials provider,
an ESP practitioner must be competent in adapting and
writing his/her own material to meet the ESP needs of the
students while as a collaborator, he or she needs to
cooperate with the subject specialist to prepare the ESP
materials. The role of ESP practitioner as a researcher
would require him or her to research students’” ESP aims
and needs to design ESP courses and write ESP materials
whereas the role of an ESP practitioner as an evaluator
requires him or her to test and evaluate students’
progress (Sierocka, 2008).

Bojovic (2006) states that it is vital for the ESP
teacher to develop certain skills to teach effectively and
they are:

¢+ Adequate command of the language that fits the
class he or she 1s teaching

¢ Teaching techniques and classroom activities

¢ The management of learning

Accordingly, Venkatraman and Prema (2007) stress
that ESP teachers should be able to make needs analysis,
syllabus design, material writing or adaption, evaluation
and they should receive sufficient training in ESP
teaching.

Further, Savas (2009) mentions that ESP teachers
should be thoughtful, willing to learn, able to work in a
team, able to motivate his/her students and able to
develop hissher students” critical thinking skalls.
Additionally, he also states that ESP teachers should be
familiar with content areas and stimulate knowledge from
students. However m most cases, language teachers are
competent to teach linguistic knowledge rather than
students’ specialised content areas. Therefore, they may
be inadequately prepared to teach content knowledge as
they are unfamiliar with it.

Research pertaining to the perceptions, challenges
and traming needs has been done extensively in many
countries. In Pakistan, Abdulaziz et al. (2012) explore the
challenges that general English teachers encounter in
ESP teachmng. Interview sessions with 30 teachers and
naturalistic observation in six ESP classes were carried out
to obtain data. The results highlighted a total of 17 issues
and challenges faced by the respondents mamnly; student
motivation, selection of content materials, classroom size,
syllabus design and many more. The study provides
insights for novice ESP practittoners and serves as a
guide for ESP teacher training institutes.

Wu and Badger (2009) analyse the strategies of three
Chinese teachers to cope with In-class Subject
Knowledge Dilemma (ISKD) in maritime English
classrooms. It was found that the teachers used risk
taking and avoidance strategies in dealing with students’
subject knowledge which they are unfamiliar with. The
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reason given for using those strategies is to avoid losing
face and none of them admitted their ignorance about the
content due to the same reason.

In Greece, Chostelidou et al. (2009) identify the
challenges and training needs of ESP teachers at State
Vocational Institutes. A total of seventy six ESP teachers
were surveyed while semi-structured interviews were
carried out with a number of them to gain more
comprehensive data. The study reported those
respondents encountered challenges like lack of
formal ESP qualifications, resources/materials and
subject-discipline knowledge mn teaching ESP courses. In
addition, the interview data revealed that the respondents
need traming in terms of language teaching methodology
for specific purposes and ESP syllabus. The study
proposed a well organised traming framework to promote
the development of ESP curriculum in the context of
Vocational Education and Training.

A study to develop a set of ESP teacher
competencies for English teachers in engineering colleges
in Tamil Nadu, Tndia was carried out by Venkatraman and
Prema (2007). Cluster sampling technique was used to
select 150 practising EST teachers from 83 engineering
colleges m Tamil Nadu. Mixed-method approach using
swrvey technique, classroom observations, interviews and
content analysis was used in collecting data. The study
identified 65 out of 73 competencies as needed with >80%
response. These skills were grouped in two parts namely,
General Competencies comprising 17 competencies and
Subject-specific Competencies with the remaining 48
competencies. The developed Venkatraman and Prema’s
Competency Scale will serve as the basis for training
EST teachers in order to teach specialised subject
competently. In Malaysia, a study was carried out by
Majid and Alyub (2011) to investigate the perceptions
and readiness level of TESL trainees to teach English for
Science and Technology (EST) in school. Questionnaires
consisting structured and open-ended questions were
distributed to 40 fouth year students. Data were analysed
using Statistical Package for Social Science (SPSS)
Software. Based on the findings, it was found that TESL
trainees have positive perception on the knowledge of
EST and high interest and motivation to teach EST.
However, some of them perceived that they were not
familiar with the form and features of science and
technology texts. It 18 hoped that the results could assists
curriculum  planners to design more comprehensive
curriculum to prepare TESL trainees to teach EST.

The review of literature earlier explored the
perceptions, teaching strategies, challenges and training
needs of ESP practitioners. However, there is a dearth of
such studies in Malaysia, specifically in the Malaysian
polytechnic context. Thus, this study aims to explore the
professional readiness of English language lecturers to
teach ESP at Malaysian Premier Polytechnics.

MATERIALS AND METHODS

The aim of the survey was to explore the readiness
and traimng needs of the English language lecturers to
teach ESP. A total 80 questionnaires were distributed
however only 62 English language lecturers from three
Malaysian Premier Polytechnics responded to the
questiomnaire and retumed it Purposive sampling
technique was used as these are the lecturers who would
probably be teaching ESP courses as the courses are
currently only offered at the premier polytechmcs.

The data collection instruments used in this study
are questiomaire and interviews. The questionnaire was
adapted from studies conducted by Venkatraman and
Prema (2007), Tsao et al (2008), Savas (2009) and
Abdulaziz et al. (2012). It was then modified to sut
the context of ESP teaching at Malaysian Premier
Polytechnics. The questionnaire consists of three
sections; 1st 1s related to lecturers’ demographic profile,
the 2nd section focuses on the readiness to teach ESP
courses while the 3rd section identifies the various
training needs of the lecturers pertaining to the teaching
of ESP.

The data collected from the questionnaire were then
analysed descriptively using Statistical Package of
Social Science (SPSS) Software to obtain the frequency
distribution and percentage scores. Interview data were
qualitatively analysed with mitial descriptive codes being
assigned to lecturers’ responses.

RESULTS AND DISCUSSION

Table 1 shows the information with regard to
lecturers’” demographic details. From a total of 62 lecturers

Table 1: Demographic details

Categories Ttems Frequencies Percentage
Gender Male 9 14.5
Female 53 85.5
Age Under 30 1 18.0
30-39 28 45.0
40-49 18 29.0
50 and above 5 80
Position Lecturer 34 55.0
Senior lecturer 27 43.0
Head of unit 1 2.0
Highest academic Bachelor 38 61.0
qualification Master 23 37.0
PhD 1 2.0
Years of teaching 1-4 11 18.0
experience 5-9 18 29.0
10-14 13 21.0
15-19 17 27.0
20 and above 3 5.0
No. of teaching 5-9 3 5.0
hours (per week) 10-14 12 19.0
15-19 44 71.0
20 and above 3 5.0




The Soc. Sci., 10 (3)

Table 2: Readiness to teach ESP courses
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Skills 1 2 3 4 5

I have good grounding in English language skills to teach ESP - 3(4.7%) 7(11.3%) 40 (65.00%) 12 (19.0%)
T have enough content-specific knowledge to teach ESP A1 (66.1%%) 15 (24.29%) 6(9.7%%) - -

I can teach the correct use of linguistic features like the use of action verbs, - 5(8.0%) 11 (17.7%%)  38(61.3%) 8 (13.0%)
passivity, modals, etc.

I can teach different rhetorical functions of ESP English like description, 12 (19.0%) 7(11.3%) 40 (65.000) 3 (4.7%)
definition, classification, etc.

I can teach ESP vocabulary and check learners” understanding of ESP vocabulary 14 (22.5%0) 39 (63.0%) 9(14.5%) -

T am able to carry out needs analysis 11(17.7%%) 44 (71.0%) T(11.3%%) -

I am able to analyse and cater to students” needs in ESP classrooms 13 (21.0°0)  38(61.3%) 11 (17.79%%) -

T am able to design curriculum for ESP courses 15 (24.2%%) 41 (66.1%%) 6(9.7%%) - -

I am able to choose relevant content for ESP teaching - 13 (21.0%) 37 (60.00%) 12 (19.09%) -

T am able to develop ESP syllabus 12(19.0%0) 40 (65.0%) T(11.3%%) 3 (4.7%) -

I can produce materials for language teaching from ESP texts 12 (19.000) 37 (60.0%) 13 (21.00%) - -

T am ready to use authentic materials for ESP teaching - 11 (17.7%%) 38 (61.3%%) 13 (21.0%4) -

T am ready to incorporate ICT and multimedia in ESP classrooms - 12 (19.0%0) 40 (65.0%0) 7(11.3%%) 3 (4.7%%)
T am able to make course evaluation and assessments for ESP courses 13 (21.090) 37 (60.0%) 12 (19.00%) - -

I am able to choose appropriate methods for teaching ESP like peer work, 11 (17.7%%) 44 (71.0%) 7 (11.3%0) -

role play, group discussion, etc.

I able to carry out intensive teacher-student interaction during ESP classrooms - - 14 (22.5%) 34 (55.00%) 14 (22.5%)
T am able to solve students® learning problems in ESP classrooms 13 (21.0%%) 38 (61.3%) 11 (17.7%%) - -

I am ready to work collaboratively with content lecturers for ESP teaching 11 (17.7%%)  38(61.3%) 8(13.000) 5 (8.00%) -

Strongly disagree: 1; Disagree: 2; Unsure: 3; Agree: 4; Strongly agree: 5

who participated i the survey, 85.5% were female and
14.5% were male. Almost half of them belong to the age
group of 30-39 (45%) while majority of them possess a
Bachelor degree (61%). In terms of working experience
most of them have working experience ranging from
5-19 years and around 71% of the lecturers taught 15-19h
per week.

Table 2 presents the lecturers” readiness in terms of
skills to teach ESP courses. Generally, most of them
disagreed or strongly disagreed that they are ready to
teach ESP courses. Specifically, majority of them reported
that they are not ready in terms of having enough
content-specific knowledge and designing curriculum for
ESP courses (90.3%), choosing appropriate teaching
methods for ESP teaching (88.7%), teaching and checking
learners’ understanding of ESP vocabulary (85.5%)
developmg ESP syllabus (84%) and makmg course
evaluation and assessments (81%). As Hutchinson and
Waters (1987) state, ESP teachers do not necessarily have
to be an expert or a teacher of the subject matter but rather
have a positive attitude or possess interest i the subject
matter. Flexibility to change 1s another important quality
that ESP teachers should possess in order to change
from being an English teacher to an ESP teacher
(Robinson, 1991).

The lecturers also perceived that they are not
prepared to carry out needs analysis (88.7%) and analyse
and cater to students” needs in ESP classrooms (82.3%).
Additionally, the lecturers also disagreed or strong
disagreed that they are able to solve students’ learming
problems (82.3%) and work collaboratively with content
lecturers and produce materials for language teaching
from ESP texts (79%). Salw (2013) suggests that ESP
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teachers should establish communication with content
lecturers and encourage their students to discuss matters
related to content area with their subject teachers.

Skills which were reported unsure by the lecturers in
terms of readiness are to mncorporate ICT and multimedia
(65%0) use authentic materials (61.3%) and choose relevant
content for ESP teaching (60%). The reasons provided by
the lecturers are the lack of exposure in using ICT or
multimedia software in teaching as the facilities such as
the language labs and mternet services are quite limited at
the polytechnics.

The aspects which the lecturers agreed or strongly
agreed being ready are to have good grounding n English
language skills (84%), carry out intensive teacher-student
interaction (77.5%) and teach the correct use of linguistic
features (74.3%). As a language teacher, understandably
these aspects are not considered as an issue for these
lecturers.

The teaching of ESP cowrses at Malaysian Premier
Polytechnics should not be left to chance. In order to
successfully implement the teaching of ESP courses, the
professional readmess and needs of the lecturers should
be addressed. This is important because it will influence
the way they look into the issue of teaching ESP and
these will surely affect the way they teach the modules
and later will defimitely affect the nature and quality of
instructional activities and the students” performances.

Figure 1 reveals the fact that about 82.3% of the
respondents have not received formal tramning for ESP
teaching while the other respondents reported that they
either studied ESP as a subject during their graduate
studies or attended a short course at a local university
during the time when Malaysian polytechnics offered ESP
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Table 3: Training needs for ESP teaching

Aspects of ESP training Not needed Less needed Needed Rank
ESP theory 6(9.7%)  41(66.1%) 15(24.2%0) 9
Developing oral skills - 34 (55.0%) 28(45.0%) 8
Content-specific knowledge 6(9.7%) 56 (90.3%) 1
Discourse analysis 21 (33.9%%) 41 (66.1%%) 7
ESP vocabulary 13(21.0%0) 49(79.0%0) S
Teaching methods/techniques 9(14.5%%) 53 (85.3%) 2
Material selection and 12 (19.000) 50 (81.0%0) 4
development

Course design 18 (29.000) 44 (71.0%0) 6
Needs Analysis 9(14.5%%) 53 (85.3%) 2
Deriving syllabus itemns 6(9.7%) 56 (90.3%) 1
from needs analysis

ESP lesson planning 13 (21.00%) 49 (79.0%) 5
Testing and evaluation 10(16.0%) 52 (84.0%) 3

courses (English for Technical and Commercial Purposes)
for diploma students. It 1s alse wmportant to highlight that
all the six interviewees reported that at present there were
no refresher course, workshops or seminars given to
enhance the lecturers’ ESP teaching skills.

A comparable scenario was reported in other
countries in the world A study conducted by
Abdulaziz et al. (201 2), reported that 66% ESP teachers in
Pakistan did not receive any formal trammg for ESP
teaching meanwhile, L1 (2004) stated that China 13 facing
shortage of well-trained teachers for Business English
Teaching. Tn addition, Li (2004) suggested these teachers
bear more responsibilities compared to a language teacher
or a content teacher. Further, Venkatraman and Prema
(2007) reported in their study that the English teachers
appointed in Engineering colleges in the State of Tamil
Nadu, India are Master’s degree holders in English
language and literature and they have not received any
formal in-service training programmes to teach EST
(English for Science and Technology) courses.

This subsection presents the analysis on training
needs of premier polytechmc English lecturers to enhance
their readiness to teach ESP cowrses. As reported in
Table 3, the lecturers perceived that they need training on
almost all aspects of ESP teaching, specifically on
content-specific knowledge and deriving syllabus items
from needs analysis (both 90.3%), teaching methods and
needs analysis (both 85.5%), testing and evaluation (84%)
and material selection and development (81%). Tramung
for aspects of ESP lesson planning (79%) and course
design (71%) were also required by the lecturers.
However, majority of them regarded training in the
aspects of BESP theory (66.1%) and developing oral skills
(55%), as less needed for them to teach ESP courses.

The training needs of the lecturers somewhat
correlates with their readiness to teach ESP courses.
These lecturers have specified that they are not ready in
terms of having enough content specific knowledge,
carrying out needs analysis, analysing and catering to
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students’ needs in ESP classrooms, developing ESP
syllabus and making cowrse evaluation. Thus, it is
important to study the readiness and the needs of these
lecturers as 1t will surely affect the way they teach ESP
courses and consequently it will leave an impact on the
nature and quality of their instructional activities and the
students’ performances. Results from the interviews
found that all six mterviewees expressed that they need
adequate training with regard to understanding students’
specialised content. As Lecturer B stated:

T feel insecure to go into my class as T have no

technical knowledge and I can not understand
subject specific texts. Techmical terms are
difficult to be explamned. I fear teaching my
students the wrong thing (B3)

Oladejo (2003) cited in Tsao et al. (2008) defined a
qualified ESP teacher as a person who has:

Good hinguistic and communicative competence in
the target language

Familiar with subject area

Professionally tramed in teaching

While the English language lecturers in this study
have no problem with the first and third criteria, it was
found that they lack knowledge and seriously need
traiming in terms of students’ content specific knowledge.

In addition, training on conducting needs analysis
and materials development was also stressed by the
interviewees. Lecturer D explained:

I understand that researchers need to take
account of students’ needs and develop
materials accordingly but T do not know how to
go about it. We were not given any specific
training and I just rely on the course book and
outline provided by the curriculum development
centre. T am not sure whether it meets my
students’ needs specifically (D4)

In addition, lecturer A enlightened that it is difficult
to 1dentify and cater to students’ needs due to large
classrooms and class heterogeneity. According to Belcher
(2004), ESP pedagogy demands its practitioners to carry
out realistic needs assessment, create or adapt materials
to meet students’ specific needs and cope with unfamiliar
subject matter. Needs analysis is known as the key
concept or comerstone of ESP (Dudley-Evans and
St John, 1998) and it is regarded as a complex process
which needs special attention and adequate training for
ESP teachers (Chostelidou et al., 2009).
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CONCLUSION

The findings of this study revealed that majority of
English language lecturers at premier polytechmcs
perceived that they are still unprepared to teach ESP
courses, specifically m the aspect of content-specific
knowledge, syllabus and cuwrriculum design, ESP
vocabulary, mneeds analysis and evaluation and
assessments. The study also found that many lecturers
perceived they still need more traimng in preparing,
themselves to teach ESP courses especially in the area of
content specific knowledge, teaching methods/strategies,
needs analysis and evaluation and testing.

The purpose of introducing ESP courses at
Malaysian Premier Polytechnics are to cater to students’
specific needs for future occupational roles. It 1s
important for ESP lecturers to establish collaborative and
co-operative efforts with content lecturers of various
disciplines in order to come up with materials and
syllabus. Such trans-disciplinary collaboration will be able
to provide ESP lecturers with a basic understanding of
students’ content specific knowledge.

ESP teachers should also have flexibility and interest
to work with their students mn terms of adopting suitable
content pertaining to their students” field of study. This
will enable the lecturers to be aware of the learners’ needs
and to incorporate relevant materials in their teaching.

In addition, ESP lecturers could incorporate ICT and
multimedia aids like video clips related to students’
specific content in their teaching as 1t has the potential of
improving both lecturers” and students’ engagement and
motivation. Ibrahim (2010), suggests ESP practitioners to
integrate modern technologies according to students’
needs to increase their motivation. In addition, he also
suggests the use of World Wide Web for various
activities to expose ESP leamners to different experiences
and techniques.

The study also suggests that there is a need for
teacher training and development, particularly in ESP
teaching. Certificate traming m ESP teaching could be
considered for the lecturers. Apart from that the lecturers
themselves should be confident and ready for challenge
and change when teaching ESP courses. They are
expected to have a positive attitude to accept the
challenges and develop their skills.

Although, the study was linited to sixty-two
lecturers from three premier polytechnics in Malaysia,
further studies can be undertaken using respondents from
other polytechnics or community colleges across the
country for more conclusive findings. Furthermore, since
the research samples were only focused on lecturers,
future study may be conducted on the perceptions of the
students in learning the newly developed ESP courses.

351

REFERENCES

Abdulaziz, M., S.K. Shah, R. Mahmood and HM.F. Hag,
2012. Change from a general English teacher to an
ESP practitioner: Tssues and challenges in Pakistan.
Interdisciplinary I. Contempor. Res. Bus., 4: 434-465.

Belcher, D.D., 2004. Trends in teaching english for
specific purposes. Amn. Rev. Applied Linguist.,
24: 165-186.

Bojovie, M., 2006. Teaching foreign language for specific
purposes: Teacher development. Proceedings of the
31st Annual Association of Teacher Education in
Europe Conference, October 21-25, 2006, National
School for Leadership in Education, Ljubljana,
pp: 487-493.

Chostelidou, D., E. Griva and E. Tsakiridou, 2009. A
record of training needs of ESP practitioners in
vocational education. Proceedings of the 18th
International Symposium of Theoretical and
Applied Linguistics, (TAL'09), Aristotle University
of Thessaloniki, Monochromia, Thessaloniki,
pp: 131-143.

Dudley-Evans, T. and M. St JTohn, 1998. Developments in
English for Specific Purposes. Cambridge University
Press, Cambridge, UK.

Hutchmson, T. and A. Waters, 1987. English for Specific
Purposes: A Learning-Centered Approach. 1st Edn.,
Cambridge Umversity Press, Cambridge, UK.,
ISBN-10: 0521318378, pp: 192,

Ibrahim, AMUI., 2010. ESP at the tertiary level: Current
situation, application and expectation. English
Language Teach., 3: 200-204.

Li, L., 2004. Theoretical base and problems in business
english teaching in China. Online J. Teachers.

Lowe, I, 2010. ESP teachers MUST teach specialist
content. http:/Awrww scientificlanguage. com/esp/
content. pdf.

Majid, N.A. and F.B. Alyub, 2011. Investigating TESL
trainees’ perception on the level of readiness in
teaching english for science and technology
subject in school. http:/eprints.utm.my/11739/1/
Investigating TESL Tramees.pdf.

Oladejo, T., 2005. Too little, too late: ESP in EFL
commumnicative competence m the era of
globalization.  Proceedings of  International
Conference and Workshop on TEFL and Applied
Linguistics, (TAL’04), Ming Chuan University,
Taipei, Taiwan.

Robinson, C., 1991. ESP Today: A Practitioner’s Guide.
Prentice Hall, Hertfordshire, UK., ISBN-13:
9780132840842, Pages: 146.

Sali, B., 2013. Challenges for learners/teachers in the ESP
course for legal studies. SEEU Rev., 9: 1-8.

]



The Soc. Sci., 10 (3): 346-352, 2015

Sanmugam, S.T., 2013. Target situation needs analysis:
Exploring the linguistic needs of polytechnic
engineering students across three majors. English
Specific Purposes World T, Vol. 14,

Savas, B., 2009. Role of functional academic literacy in
ESP teaching: ESP teacher training in Turkey for
sustainable development. J. Int. Social Res.,
2: 395-406.

Sierocka, H., 2008. The role of the ESP teacher. Teacher,
2: 33-37.

Tavalcoli, M., N. Nasri and M. Rezazadeh, 2013. Applying
strategies for dealing with lack of subject knowledge:
Can language teachers be effective ESP teachers?
English Specific Purposes World J., Vol. 13.

352

Tsao, C.H., M.S. Wei and S.H. Fang, 2008. ESP for college
students m Taiwan: Survey of student and faculty
perceptions. Proceedings of the International
Symposium on ESP, (ESP'08), Fooyin University,
Kaohsiung, Taiwan, pp: 245-262.

Venkatraman, G. and P. Prema, 2007. Developing a set of
competencies for teachers of English in engineering
colleges. English Specific World T., Vol. 6.

Wu, HD. and R.G. Badger, 2009. Tn a strange and
uncharted land: ESP teacher's strategies
dealmg with wnpredicted problems m subject
knowledge during class. English Specific Purposes,
28:19-32.

for



	346-352_Page_1
	346-352_Page_2
	346-352_Page_3
	346-352_Page_4
	346-352_Page_5
	346-352_Page_6
	346-352_Page_7

