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Abstract: This study compares the required core graduate courses delivered by Brazilian busimmess schools with
those delivered by TS business schools. Researchers examine courses ammounced on umiversity sites
in 3 academic periods by means of specific methods for each investigation, aiming to obtain the best
representativeness. The quantitative analysis showed a statistically significant amount of similarities, even
programs of dissimilar degrees. Therefore, researchers decided to examine the values of Brazilians and US. The
results show difference in values between the 2 nations. Gathering the findings of all research and examining
them through the critical curriculum theory lens, researchers conclude that Brazilian business schools tend to
disregard the cultural context in which they operate. Based on this study, researchers recommend applying the
cosmopolitan perspective to build and manage business curricula-keeping an eye on the mfluence of global
marleting and another on local (national) needs and values. In terms of limitation, the contents announced on
university sites may eventually be changed during their delivery. Thus to complement this study, researchers
recommend research by academics of both nations aiming to vernify the contents taught in classrooms and
compare them with those publicized on websites. This study 1s relevant to academics and practitioners because
it discusses a subject that affects them daily.
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INTRODUCTION

Several researchers have discussed the suitability of
curricula to the contexts in which they operate (Sacristan,
1998; Young, 1998, Wittmer, 2004; Apple and Burras,
2006; Harrison et al., 2007, Osler, 2011).

A large nmumber of US busimmess schools include
subjects on commitment to community (Petkus, 2000,
Wittmer, 2004), social responsibility (Ghoshal, 2005) and
business ethics (Rutherford ef al., 2012) in their teaching
curricula and research plans. This means that schools and
commumity exchanges can achieve mutual benefits
(Wittmer, 2004). On the other hand, schools in various
nations follow the conventional corpus of the traditional
curriculum, translating the educational proposal to
achieve its own self-interest, apart from the social reality
(Freire, 1974, 1982; Apple, 1995, Pinar, 2004, 2012; Apple
and Burras, 2006; Banerjee and Morley, 2013). Similarly,
the ethical-political horizons of societies do not matter
(Habermas, 1989). Such, a curriculu-framed by an idealized
learning model that at its origin, denies the key

characteristic of a fluid curriculum is not capable to
explain, create and recreate knowledge (Giroux, 2001).
Particularly, business schools of several nations do not
focus on their own realities when building their business
curricula, rather they follow US business curricula
{(Pfeffer and Fong, 2004).

In terms of research conducted in Brazil, Vergara and
Pmto (2000) examined Brazilian journals and conferences
published from 1994-1998 with the aim of discovering
the nationalities of the researchers cited by Brazilian
academics in organizational themes. They conclude that
Brazilian academics have not developed thewr own
organizational analyses. In similar vein, Bertero and
Keinert (1994) analyzed Brazilian journals and conferences
published from 1961-1993 and conclude that Brazilian
academics have investigated subjects similar to those
published in TJS journals, indicating that these academics
are consumers of US research themes. Later, Bertero ef al.
(2013) analyzed the findings published m PBrazilian
journals and conferences concerning research carried out
in the period 2000-2010 on marketing, finance, human
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resource, operation and manufacturing. They state that
local production was slightly original [...]. Tt is suspected
that this reality has not changed. Therefore, the
country and its organizations deserve an academy more
extroverted, able to theorize about the local phenomena
and interact as equals with their international peers.

In terms of teaching, classroom-based learming began
in Brazil in the early 1950's (Castro, 1981; Couvre, 1982,
Ramos, 1983), dating back to the collaboration of four US
professors from the University of Michigan who gave
management lectures to undergraduate students in Sao
Paulo (Ramos, 1983). Over the years, universities of both
nations have shared their experiencesand their curricula
probably reflect this relationship. For example, a large
number of Brazilian professors or even the majority of
them have learned the concepts that they teach today
from business books published by US researchers, the
contents of which reproduce TS business culture. In
addition, many Brazilian academics have attended courses
in the United States. This means that these educators
hold knowledge and to a certain extent, evince practices
directly related to US culture.

In summary, Brazilian academics have expressed
concern about the lack of identity of local scientific
production (Vergara and Pmto, 2000, Bertero ef al., 2013)
and that many Brazilians learned management themes
according to the US business model. However, there 1s no
previous study comparing core courses delivered by
business schools of both countries.

Taking into consideration that a number of business
schools of various nations, particularly those in Brazil,
tends to follow the curricula of US business schools, this
study compares the core courses delivered by Brazilian
business schools with those delivered by their US
counterparts in graduate programs. It also compares the
values of Brazilians with the values of Americans.
Furthermore, researchers gather all the findings under
the lens of critical curriculum theory and discuss them
according to the binomial dimension (global-local) existing
in the curriculum.

Critical curriculum theory: According to Kellner (1992),
the Institute for Social Research in Germany was the
first organization to develop studies of critical theories:
Critical theory 1s nformed by multidisciplinary research,
combined with the attempt to construct a systematic,
comprehensive social theory that can confront the key
social and political problems of the day.

According to critical curriculum theory not
considering the interests, inequalities and cultural
diversity of those mvolved in the educational process
sounds like the absorption of a foreign package,
configured as a form of overseas expansion in the
educational market (Forquim, 1993; Apple, 1995; Apple
and Burras, 2006).
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Contemporary research in education provides
evidence that supports the argument that curricular
models structured according to traditional and rational
logic find themselves in an wureversible and profound
crisis (Apple, 1995; Apple and Burras, 2006). According
to critical curriculum theory, a curriculum goes beyond the
transmission of rational knowledge and should, thus to
avoid the nclusion of programs formally or 1deally created
at the margins of the political, economic, social and
cultural concerns that characterize a given historical and
social order.

Researchers of critical theories have been
analyzing the entire curricular framework in order to
identify established relations between global society and
knowledge, as well as the forms of the dissemination of
these relations. Such, relations become more explicit when
someone raises questions to uncover the character of
knowledge socially transmitted by the educational
process (Horkheimer, 1982), such as who congregates,
organizes, selects, classifies and fmally defines
knowledge accuracy and how it is disseminated and
assessed by institutions.

In brief, critical theorists that have published 1ssues
of education have assumed that curricula do not mean
only knowledge dissemination more importantly, they
must also support the creation, transformation and social
dissemination of knowledge (Apple and Burras, 2006) and
based on content that encourages national development
(economic, political and technological) and social justice
(Horkheimer, 1982).

In terms of management subjects, it i3 essential to
deal with the needs, desires and expectations of
individuals, organizations and communities in order to
avold creating management principles,
destroying good management practices (Ghoshal, 2005)
or mischaracterizing the nature of the curriculum (Banerjee
and Morley, 2013).

Harrison et al. (2007) state that it is fundamental to
develop ideas and practices that fit a nation’s cultural
exploration of its pluralities and new paradigms. In similar
vemn with regard to academic production in Brazil,
Bertero et al. (2013) argue that the country and its
organizations deserve an academy [...] able to theorize
about the local phenomena. By applying a more specific
educational focus, Rogers (2011) and Yorks et al. (2007)
propose learner-focused approaches, aiming to help
participants ~ experience changes  within
themselves and their organizations as well. Rogers (2011)
states, immersion in the processes of learning and

naccurate

effective

knowing, within a specific disciplinary context had a
significant impact on students’ emerging professional
1dentities and on their values.
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In brief, these researchers state that business
curricula should respond to an individual’s and to a
nation’s own cultural demands. Tlis does not mean
examining the issue in an uncritical way or that
globalization does not matter. On the contrary, a business
curriculum may include both local demands-subjects
regarded by academics and practitioners as essential to
the local business culture and subjects focusing on the
influence of global marketing processes in the local
business environment.

Hypotheses and research questions: Based on the critical
curriculum theory foundations, researchers would expect
management courses to show a statistically significant
difference between both countries. In other words,
presumably, the greater the distance between business
cultural values, the greater the differences in the
management course content. However, given that
American academics were the first to address busmess
classes in Brazil that the relationship between the
academics of both nations has been strengthening
thereafter and that Brazilian academics have been
expressing their concern about the consumption of US
business themes, researchers would expect that the
curricula of US business schools influence the curricula
of Brazilian business schools. Therefore, researchers had
to decide which perspective researchers would follow:
Theoretical or based on facts. Researchers decided to
assume the latter hypothesis: Considering the origin of
the management courses in Brazil and the previous
research carried out on Brazilian production, researchers
would expect that the teaching curricula of US business
schools influence the cumricula of Brazilian schools
(alternative hypothesis: H,). Thus, the remaining possible
outcome would be based on the critical curriculum theory:
The teaching curricula of TIS business schools would
have no influence on the curricula of Brazilian business
schools (null hypothesis: Hy,).

To examine the hypotheses and provide a modest
contribution to the study of the subject, researcher
established the following general question: To what
extent have existing Brazilian graduate teaching curricula
acquired independence from the US management model?
In specifics terms: Ts there a statistically significant
difference between the curricula of core courses delivered
in programs of dissimilar degrees? Is there a statistically
significant difference between the curricula of core
courses, both in programs of dissimilar and similar
degrees? Is there a statistically significant difference
between the curricula of core courses delivered in
programs of similar degrees?
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MATERIALS AND METHODS

To determine the similarities and differences in the
required core courses delivered by Brazilian and US
graduate business schools, researchers examined their
titles and contents announced on university sites of both
nations in 2006, 2008 and 2010 by means of specifics
methods for each mvestigation, aiming to obtamn the best
representativeness. In 2006, researchers examined courses
delivered in programs of different degrees. In 2008,
researchers examined courses in programs of similar, as
well as different degrees. In 2010, researchers investigated
courses in programs of similar degrees. In summary, the
sampling methods considered the following comparative
options: Different degrees (2006), similar and different
degrees (2008) and similar degrees (2010).

Data collection methods and purpoeses: In the first
research (2006), researchers collected data (course titles
and their contents) from umversity sites concermng all
full-time MBA programs listed by business week and all
MBAE specialization programs lhsted by Voce S/A,
according to a study conducted by Morgeson and
Nahrgang (2008), the business week ranking has been
highly stable over time. From the research, the rankings
published by the editors of Voce S/A have increasingly
been accepted by Brazilian universities (a Brazilian
magazine). the second and third
investigations, researchers collected data from university
sites which delivered top-ranked courses, according to
those magazines and the capes evaluation, capes (the
coordination for the enhancement of higher education
personnel) is assigned the mission of master and
evaluation,
of Brazilian

business In

doctorate  courses access to and

dissemmation scientific  production,
investment m the development of academics and
promoting international scientific cooperation. The
capes ranks courses from 3-7. Reseachers applied the

followings procedures for the title count:

Bearing in mind that different schools assign
different titles to similar content, reseachers gathered
these different titles under those popularly applied
by business schools. For example, the theme
leadership encompassed other related titles, such as
executive leadership and executive management
Researchers compiled all the occurrences of the
same subject via unique counting, for instance,
leadership 1 and 2

Researchers investigated the suitability of the title to
the subject content by closely examining its nature
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looking at syllabi and other information contained on
course websites in order to ¢lassify them according to the
research goals. Researchers considered only the required
core courses for the studyand these had to be offered by
at least 30% of the business schools of each nation.

Data analysis methods: To assess the degree of sumilarity
in each subject, researchers performed Fisher's Exact test.
The test is similarto the chi-square test but operates with
moreaccuracy when the sample 1s small and when the
expected cases are fewer than 5 and occur in 2x2 tables.
However when the number of cases 1s large, the test
compares groups in terms of the proportion of the
occurrence of the event (categorical variables). Moreover
when the test shows, the existence of a significant
difference (for this research p<0.05), between groups
of interest and m tables larger than 2x2, the table
partitioning technique is used to assess where differences
between groups occur (among all groups or just n some
groups).

Researchers intended to achieve significance levels
(p-value): If researchers found the p=0.05, researchers
would accept the alternative hypothesis (H,) that is the
US busimess model has mnfluence on the curricula of
Brazilian business schools.

RESULTS

Firstly, it 1s necessary to clarify that undergraduate,
specialization (specialization is a non-compulsory
academic degree) master (academic and professional) and
doctoral degrees constitute the traditional Brazilian higher
education framework. Over the past decade, institutions
such as the Universidade de Sao Paulo have been
formally offering postdoctoral degrees through a set of
research programs. However, all these degrees of higher
education are voluntary in Brazil. Secondly, researchers
show the data, targets and findings according to the time
of data collection.

First study: In 2006, researcher collected data on 90
full-time Master of Business Administration (MBA)
courses offered by US business schools and on 29
Master of Business Admimstration Executive (MBAE)
courses offered by Brazilian business schools with the
purpose of verifying whether different programs deliver
similar or different sets of core courses (MBAE 1s an
abbreviation created by the researchers. In fact, the title
given to the course is MBA or specialization. The course
is considered to be at a different level from those
delivered by US business schools while the MBAE 1s
regarded as a non-compulsory level between bachelor and
master degree, the MBA (US) is actully a master degree).
Initially, researchers accessed the business week
and Voce S/A websites to find the rankings of US
and Brazilian business schools, respectively. Then,
researchers gathered data for the subject title count and
content analyses directly from university websites.

As seen m Table 1 which compares core courses
delivered in programs of different degrees the results
show that 5 out of 8 core courses presented statistically
significant differences.

Second study: In 2008, researchers compared both similar
and different programs to verify whether they deliver
similar or different sets of core courses. Researchers
compared the full-time MBA (US) to the MBA (BR) and to
the MBAE (BR).

For sampling, researchers considered the courses
included in the following groups: The top 20 MBA (1US)
courses as ranked by business week, the top 20 MBAE
courses as ranked by Voce S/A and the 18 MBA (BR)
courses assessed by Capes. Researchers chose a sample
(10 courses) of MBA programs that had remained among
the top 20 in 2001, 2003, 2005 and 2007. Regarding
Brazilian courses, researchers looked at those MBAE
courses that had remamed among the top 20 m 2001-2007,
according to the rankings published by Voce S/A. This
led to the selection of 4 schools. As researchers
considered the number that remained during that period

Table 1: Comparison of the required core courses delivered in programs of different degrees

2006 (%0)
Courses Full-time MBA US MBAEBR Probability” Conclusion
Managerial accounting 76.7 65.2 0.236 US =BR
Economics (microeconomics and macroeconomics) 30.0 58.6 0.008 US<BR
Entrepreneurship and strategic managerment 100.0 79.3 <0001 US=BR
Managerial finance and financial acc ounting a4.4 72.4 0.003 US=BR
Human resource management, leadership and organizational behaviour 87.8 86.2 0.758 US =BR
Management information systerns 64.4 34.5 0.005 US=BR
Marketing 97.8 79.3 0.003 US>BR
Operations and manufacturing management 61.1 58.6 0.830 US =BR

Full-time MBA U8 (Master of Business Administration: US)—90 courses: MBAE BR (Master of Business Administration Fxecutive: Brazil)—=29 courses;

Fisher’s Fxact test of independence
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Table 2: Comparison of the required core courses delivered both in programs of similar and different degrees

2008 (%)

Course Full-time MBA US MBAE BR MBA BR Probability Conclusion
Managerial accounting 60 66.7 833 0.842 a=b=c
Economics (microeconomics and macroeconomics) 100 100.0 833 0.545 a=b=c
Entrepreneurship and strategic management 70 100.0 833 0.532 a=b=c
Managerial finance and financial acc ounting 100 100.0 100.0 a=b=c
Human resource management, leadership and 100 100.0 100.0 a=b=c
organizational behaviour

Management information systerns 60 50.0 50.0 1.000 a=b=c
Marketing 100 100.0 100.0 a=b=c
Operations and manufacturing management 100 83.3 83.3 0.286 a=b=c

Full-time MBA US (Master of Business Administration: US)—10 courses: MBAE BR (Master of Business Administration Executive: Brazi)— 6 courses;
MBA BR (Master of Business Administration: Brazil)— 6 courses; MBA US is a course with a degree considered to be similar to the MBA BR and at a higher
level to MBAE BR; "Fisher’s Exact test of independence

Table 3: Comparison of the required core courses delivered in programs of similar degree

2010 (%0)

Course EMBA US PMBA BR Probability" Conclusion
Managerial accounting 90 50.0 0.118 US =BR
Economics (microeconomics and macroeconomics) 90 50.0 0.118 US =BR
Entrepreneurship and strategic managerment 90 833 1.000 US =BR
Managerial finance and financial acc ounting 100 100.0 US =BR
Human resource management, leadership and 90 83.3 1.000 US =BR
organizational behaviour

Management information systerns 60 50.0 1.000 US =BR
Marketing 100 100.0 US =BR
Operations and manufacturing rmanagernent 90 83.3 1.000 US =BR

EMBA US (Executive Master of Business Administration: US)— 10 courses: PMBA BR (Professional Master of Business Administration: Brazil)— 6 courses;
"Fisher’s Exact test of independence

to be insufficient, researchers decided to start from 2003. perspective a suitable business curriculum must keep an
Therefore, 6 schools remained among the top 20. When it eve on the influence of global marketing and ancther on
came to MBA, & courses were chosen among the best local (national) needs and values-researchers decided to
ranked by Capes, namely those rated grade 4 and earlier compare the values of Brazilians and US.
(Capes evaluates Brazilian master and doctorate courses In 2010, a Brazilian research organization (Datafolha)
on a grading gcale of 3-7). _ _ investigated mn 160 cities, 2,544 Brazilians over 16 years of
As seen in Table 2 which compares the required core age with the purpose of identifying their values.
courses delivered both in programs of sumilar and different According to Schwartz (1992), the literature currently

degrees the results indicate that none of the core courses mentions 5 features of the conceptual definition of values:
show statistically significant differences. Values are concepts or beliefs, pertain to desirable end

states or behaviors, transcend specific situations, guide
Third study: Tn the third investigation (201 0), researchers the selection or evaluation of behavior and events and are

compared programs of similar degrees to verify whether ;1 dered by relative mmportance. Datafolha applied the
they deliver similar or different sets of core courses. For 7 levels of consciousness model created by Parrett (1998,
this study, researchers chose the same PMBA and EMBA 2006). PBarrett (2006) states: The 7 existential needs are the
courses as those selected in 2008, principle motivation forces in all human affairs.

As seen in Table 3, the results indicate that none of  [ndividuals grow in consciousness by learning to master

the core courses show statistically significant differences. the satisfaction of these needs. Individuals who leam how
These findings highlight a statistically significant amount , master all seven needs without harming or hurting the
of similarities in the core courses delivered by the schools others, operate from full-spectrum consciousness.

of both nations, even when researchers compare The findings demonstrated that the 10 most
programs of dissimilar degrees. Therefore, researchers  pentioned perscnal values were as follows: Friendship

accept the alternative hypothesis (H,) that is, the curricula (50 9004), family (44.00%), honesty (39.50%), respect
of US business schools influence the curricula of Brazilian (37 3004), humility (34.70%), joy (34.70%), health care

busmess schools. (29.30%), justice (26.60%), hope (26.60%) and patience
(26.00%). The 3 out of the 4 most significant values
DISCUSSION (friendship, family and respect), Barrett classifies in the
construct relations and 3 out of 5 values (joy, justice and
Considering the similarities verified in the 3 periods patience) are rated as less sigmficant, Barrett classifies
of research and following the cosmopolitan business these into the construct mnternal cohesion.

204
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Table 4: Personal values regarded by Brazilians and Americans

Personal values regarded by Brazilians

Personal values regarded by Americans

References

Friendship (50.90%), family
(44.009%), honesty (39.5004),
respect for others (37.30%),

Main values: family, peace, freedom, self-respect, happiness and wisdom.
Less important values: Social recognition, enjoyment, beauty,
exciting life, maturity in love and intrinsic balance

Inglehart (1985)

humility (34.70%), joy (34.70%%) Observers of American culture have long noted a strong responsibility Fisenberger and Carmeron (1996)
health care (29.30%), justice for one’s own actions, pursuing personal interests and exploring

(26.60%), hope (26.60%), one’s creative potential

patience (26.0090) Individualism, equality, informality, punctuality and materialism TheUniversity of Arizona (2011)

The personal values of Brazilian people were retrieved from the research carried out by Datafolha in 2010

Inglehart (1985) verifies that the hierarchy of values
in the United States has become stable over time.
According to the researchers, family,
freedom, self-respect, happiness and wisdom have been
kept as the main values while social recognition,
enjoyment, beauty, exciting life, maturity m love and
intrinsic balance have been regarded as less valuable by
Americans.

Eisenberger and Cameron (1996) state: Observers of
American culture have long noted a strong emphasis on
individualistic values, including taking responsibility
for one’s own actions, pursuing personal interestsand
exploring one's creative potential.

In 2011, the Unversity of Arizona compiled materials
that describe some characteristics of an ideal American
person. Tt summarized the leading TJS values as:

peace,

Individualism (independent and self-reliant not
representative of their families, communities or social
class)

Equality (all men are created equal)

Informality (even in the presence of significant
differences in age or social status: this is not
regarded as lack of respect)

Punctuality (to arrive a few minutes early for
business appointments, for social appointments to
arrive 10-15 min after the appointed time)
Materialism (success in the United States is often
measured n dollars, however most people m the
United States value friendship more than wealth)
(getting along in the USA: Some customs
anculture tips. http://www.cesl.arizona.eduw/custom.
html retrieved on April 23, 2011)

Table 4 summarizes the earlier mentioned US and
PBrazilian values. Researcher attempt neither to cover
every aspect of US and Brazilian cultures nor to make any
conclusive contrasts between them simply by comparing
the earlier mentioned findings and tips. However,
regarding exclusively personal values, it can be observed

that:

Friendship is the leading personal value for Brazilians
but does not appear in the TS list
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Individualism appears twice in the American list but
never in the Brazilian list

Honesty is the third-ranked value by Brazilians but
does not appear in the American list

Joy is the sixth-ranked value by Brazilians but the
latter ranked by Americans

Peace, freedom, self-respect, happiness and wisdom
are the main American personal values but are not
ranked by Brazilians

Briefly, Brazilians consider relations more highly
than Americans doand Americans value individualism and
internal cohesion more than Brazilians do.

Taking mto consideration that researcher found no
statistically significant differences in the curricula of both
nations, a business curriculum must keep an eye on the
influence of the global marketing and another on the local
needs and values and American and Brazilian values
differ, it is necessary to analyze the results through the
critical theory lens and make recommendations to include
some subjects in the business school curricula.

Critical curriculum theory asserts that the content
disseminated through a suitable curriculum represents the
universe of knowledge legitimized by a determined social
group which recognizes it and believes it to be accurate
enough to be transmitted to the students for which it has
been conceived (Horkheimer, 1982; Apple and Burras,
2006; Rogers, 2011). Additionally, it takes
consideration the multicultural perspective: that capable
of dealing with diversity (1.e., integrating both common
and different interests within the educational processes of
all involved groups (Sacristan, 1998). In other words:
An education for cosmopolitan citizenship to meet
students’ needs whether their affinities are apparently
fixed or flexible, local, national, global, or multiple
(Osler, 2011).

From the findings, the Brazilian agents responsible
for education, as well as society have the opportunity to
discuss the current reference model and decide on its
validity in the Brazilian business and social context,
including its mternational relations. A potential revision
could mclude issues that currently affect the Brazilian
business environment. For instance, the software industry
has been suffering from an influx of illegal copies of their

ito
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products (Ryngelblum, 2007). Parenthetically, the Brazilian
government announced in June 2009, through the
treasury, the fourth concourse on corruption prevention
which aims to stimulate research efforts toward combating
corruption. However in 2013, the higher federal court
condemned former ministers of state (cabinet-level
positions) of that govemment and others persons for
corruption and the majority are currently (2014) m jail
(the Mensalao case).

By the way, corruption in business environments is
a large concemn worldwide too. For example on 2 Tuly,
2009, The New York Times published tracks to access
=100 study about fraud and swindling in and around the
United States that occurred from 1 January, 2008 to 2 July,
2009. Similarly, Ghoshal (2005) voices: Old, lughly
laudatory cases on Enron and Tyco are being hurriedly
rewritten.

Therefore, researchers strongly recommend to the
universities established worldwide that they offer
subjects that explore the reasons behind fraud and
swindling and how to deal with them. There is no doubt
that such corruptions do not meet the public-logic
requirements proposed by Pache and Chowdhury (2012).
It 15 also important to emphasize, in the curricula of the
Brazilian business schools, the study of a more humane
and flexible working policy, aiming to discuss factors that
produce dissatisfaction and alienation in workplaces
which tend to mfluence workers to perform only
minimally in order to keep their jobs. For example in
Brazilian courts, there have been recurrent complaints
heard from workers regarding managerial abuse of power.
However, Brazlian managerial culture seems to be closed
to discuss such subjects in business schools, as well as
n businesses.

The institutions responsible for offering graduate
courses may evaluate the extent to which their content 1s
open for discussion and uncover the cultural and ethical
identities underlying their models of reference (Habermas,
1989; Rutherford et al., 2012). This does not imply an easy
solution. It requires increasing awareness and willingness
to experiment in many visions and philosophical
perspectives (Senge et al., 2000). Emphasizing, a curricular
proposal needs the adhesion of open educational
mstitutions that possess a strong culture, as well as those
that recognize and embrace the philosophy of open
curricular structures and do not favor a dominant culture
(Sacristan, 1998). The university 1s an organization that
distinguishes itself by its own culture. Further, it exists
alongside individuals and organizations, exchanging
beliefs, meaning, thinking, values and so on. Therefore,
changes in educational curricula need to take mto
consideration the culture

mside and around the

206

university. Consequently, besides educational managers,
academics and students, other key players, such as
business managers, community leaders and legislators are
concermned with the curriculum decision. The question 1s
a challenging one because it is of interest to diverse
groups of interlocutors, each with its own interests at
stake (Pinar, 2012; Rutherford er al., 2012).

Researcher recommend to the academic managers of
business courses and to other stakeholders to rethink the
current curricula by analyzing their suitability for the
context in which they operateand to connect them to the
essential subjects affecting businesses worldwide. In
other words, the choice of teaching subjects may consider
a model of an education committed to civil society which
directs attention to local problems without neglecting
underlying global processes. Furthermore, 1t 13 essential
to achieve a Brazilian identity in business studies to avoid
reproducing the TS business model.

CONCLUSION

Researcher designed the research aiming to compare
the required core courses delivered by DBrazihan
business schools with those delivered by US business
schools in graduate courses, to discover similarities and
differences and to discuss the findings according to the
binomial dimension (global-local) existing 1in the
curriculum.

The following hypothesis was stated: Researcher
would expect that the teaching curricula of TS business
schools would have mfluence on the curricula of Brazilian
schools (alternative hypothesis: H,). To examine the
hypothesis, researcher established the following general
questiorr To what extent have existing Brazilian graduate
teaching curricula acquired independence from the US
management model? In specifics terms 15 there a
statistically significant difference between the curricula of
core courses in the programs of dissimilar degrees? Ts
there a statistically significant difference between the
curricula of core courses, both in programs of dissimilar
and similar degrees? Is there a statistically significant
difference between the curricula of core courses in
programs of similar degrees?

The findings the fruits of research carried out in
3 different periods indicate a statistically significant
amount of similarities in the core courses delivered by the
schools of both nations, even when programs of
dissunilar degrees are compared. Furthermore, previous
research noted a lack of Brazilian academic production
identity.

Hence, considering that according the
cosmopolitan perspective a business curriculum must

to
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keep an eye on the influence of global marketing and
another on local needs and values, researcher decided to
examine the values of Braziliens and Americans, aiming to
compare them. The results show difference i values
between the 2 nations. Gathering all the findings under
the lens of critical curriculum theory, researcher conclude
that a Brazilian business curnculum tends to disregard
the context mn which it operates. In other words, the
curricula of Brazilian business schools have not acquired
independence from the curricula delivered by US business
schools. Therefore, researcher accept the alternative
hypothesis (H,) that 1s the curricula of US busmness
schools influence the curricula of Brazilian business
schools. Tn terms of limitations, the content may
eventually be changed during its delivery.

RECOMMENDATIONS

Thus, researcher recommend research by academics
of both nations aiming to verify the contents actually
taught in classrooms and compare them with those
announced on websites. Researchers also recommend
examimng the stakeholders’ predispositions to discuss
openly the current degree of efficiency, efficacy and
effectiveness of the curricula and to formulate ideas to
umprove them.

REFERENCES

Apple, MW., 1995, Education and Power. Routledge,
New York.

Apple, MW. and KI. Burras, 2006. The Subaltern
Spealks: Curriculum, Power and Educational
Struggles. Routledge, New York, ISBN-13: 97804159
50824, Pages: 302.

Banerjee, 5. and C. Morley, 2013, Professional doctorates
in management: Toward a practice-based approach to
doctoral education. Acad. Manage. Leamn. Educ.,
12:173-193.

Barrett, R., 1998. Liberating the Corporate Soul: Building
a Visionary Organization. Butterworth-Heinemann,
Boston, MA., USA.

Barrett, R., 2006. Building a Values-Driven Organization:
A Whole System Approach to Cultural
Transformation. Routledge, Burlington, MA., USA.,
ISBN-13: 9780750679749, Pages: 248.

Bertero, C.O. and T.M. Keinert, 1994. A evolucac da
analise organizacional no Brasil: De 1961 a 1993
[Organizational analysis evolution in Brazil: From
1961 to 1993]. Revista Administracao Empresas,
34: 81-90.

207

Bertero, C.O., F.C. Vasconcelos, M.P. Binder and T. Wood
Ir., 2013. Producao cientifica brasileira na area de
administracao na decada de 2000 [Brazilian scientific
production n business admimistration in the period
2000]. Revista Administracao Empresas, 53: 12-20.

Castro, C. M., 1981. O Ensino da administracac e seus
dilemas: Notas para debates [The school of
management and its dilemmas: Notes for discussion)].
Revista Administracac Empresas, 21: 58-61.

Couvre, M.LLM., 1982. A Formacao e a Ideologia do
Administrador de Empresas [The Learming and the
Ideology of Business Manager]. Vozes, Rio de
Taneiro, Brazil.

Eisenberger, R. and J. Cameron, 1996. Detrimental
effects of reward. Reality or myth? Am. Psychol,,
51:1153-1166.

Forquim, I.C., 1993, Escola e Cultura [School and Culture].
Artes Medicas, Porto Alegre, Brazil.

Frewre, P., 1974. Pedagogy of the Oppressed. Seabury
Press, New York.

Freire, P., 1982. Education for Critical Consciousness.
Continuum Publishing Company, New York.

Ghoshal, 3., 2005, Bad management theories are
destroying good management practices. Acad.
Manage. Learning Educ., 4: 75-91.

Giroux, H.A., 2001. Theory and Resistance in Education:
Towards Pedagogy for the Opposition. Greenwood
Publishing Group, Westport, WA, TUSA., ISBN-13:
9780897897969, Pages: 280.

Habermas, 1., 1989. On Society and Politics: A Reader.
Beacon Press, Boston, MA., USA.

Harrisor, R.T., C.M. Leitch and R. Chia, 2007. Developing
paradigmatic awareness in university business
schools: The challenge for executive education.
Acad. Manage. Learn. Educ., 6: 332-343.

Horlcheimer, M., 1982, Critical Theory. Seabury Press,
New York.

Inglehart, R., 1985, Aggregate stability and
individual-level flux in mass belief systems: The level
of analysis paradox. Am. Polit. Sci. Rev., 79: 97-116.

Kellner, D., 1992, Critical Theory: Marxism and Modernity.
Tohns Hopkins, Baltimore, MD., USA.

Morgeson, F.P. and 1.D. Nahrgang, 2008. Same as it ever
was: Recognizing stability in the business week
rankings. Acad. Manage. Learn. Educ., 7. 26-41.

Osler, A., 2011. Teacher interpretations of citizenship
education: National identity, cosmopolitan ideals and
political realities. J. Curriculum Stud., 43: 1-24.

Pache, A.C. and [. Chowdhury, 2012. Social entrepreneurs
as institutionally embedded entrepreneurs: Toward
a new model of social entrepreneurship education.
Acad. Manage. Learn. Educ., 11: 494-510.



Int. Business Manage., 8 (3): 200-208, 2014

Petkus, E 2000.
framework for

A theoretical and practical

service-learning in marketing:
Kolb's experiential learning cycle. J. Market. Educ.,
22: 64-70.

Pfeffer, J. and C.T. Fong, 2004. The business school
business: Some lessons from the US experience.
J. Manage. Stud., 41: 1501-1520.

Pmar, W.F., 2004, What 1s Curriculum Theory? Lawrence
Erlbaum, Newarle, New Jersey.

Pinar, W.F., 2012. What is Curriculum Theory? Taylor and
Francis, New York.

Ramos, A.G., 1983, Administracao e Contexto Brasileiro
[Management and Brazilian Context]. Editora FGV,
Sao Paulo, Brazil.

Rogers, G, 2011. Learning-to-learn and learning-to-teach:
The impact of disciplinary subject study on
student-teachers' professional identity. J. Curriculum
Stud., 43: 249-268.

Rutherford, ML.A., L. Patks, D.E. Cavazos and C.D. Whte,
2012, Business ethics as a required course:
Tnvestigating the factors impacting the decision
to require ethics in the undergraduate business
core curriculum. Acad. Manage. Learn. Educ,
11:174-186.

Ryngelblum, A.L., 2007. Approach to piracy by the
software industry and organization theories. Electr.
J. Radic. Org. Theory.

3

208

Sacristan, 1.G., 1998. O Curriculo: Uma Reflexao Sobre a
Pratica [The Curriculum: A Reflection on the
Practise]. Artes Medicas, Porto Alegre, Brazil.

Schwartz, SH., 1992, Universals i the Contents and
Structure of Values: Theoretical Advances and
Empirical Tests in 20 Countries. In: Advances in
Experimental Social Psychology, Zonna, M.P. (Ed.).
Academic Press, San Diego, CA., USA., pp: 1-65.

Senge, P., N. Cambron-McCabe, T. Lucas and A. Kleiner,
2000. School that Leams: A Fifty Discipline Field for
Educators, Parents and Everyone Who Cares about
Education. Doubleday Dell Publishing, New York.

Vergara, S.C. and M.C.S. Pinto, 2000. [Nationality of
theoretical references n orgamzational analysis: A
study of the nationalities of authors referenced in
Brazilian literature]. Proceedings of the International
Conference on ES-Organizational Studies, JTune 15-17,
2000, ANPAD, Curitiba -,

Wittmer, D.P., 2004. Business and community: Integrating
service learning in graduate business education.
I. Bus. Ethics, 51: 359-371.

Yorks, I.., S. Beechler and R. Ciporen, 2007. Enhancing the
impact of an open-enrollment executive program
through assessment. Acad. Manage. Learn. Educ.,
6: 310-320.

Young, M.F.D., 1998. The Curriculum of the Future: From
New Sociology of Education to a Critical Theory of
Learning. Falmer Press, London, UK.



